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A Once Upon A Time Story 

About A Blonde Student

Once upon a time there was a lovely, young 
student named Goldilocks. She was an 
adventurous sort, so one day she went walking 
through the forest in search of a teacher.

As Goldilocks rounded a bend in the path, she 
came into a bright clearing in the forest. She 
was very excited to find a teacher presenting a 
lesson that at first captured her attention. 
Goldilocks tried to stay engaged and learn, but 
she became frustrated as it was just too difficult. 



The story continues…..

She sighed, waved goodbye to the first teacher, 

and continued on her way.

Goldilocks walked a bit longer and ambled up a 

hill where she found herself in a wide, flower-

filled pasture. There a second teacher sat, 

seemingly waiting just for her.

This teacher began her lesson, but Goldilocks 

soon became bored because it was just too 

easy. She waved goodbye to the second 

teacher, and once again went on her way.



The story continues…..again!

• Trudging through the forest more slowly now 

and less joyfully, she came across a magnificent 

meadow that was not only amazingly colorful but 

fragrant  as well. There stood another teacher. 

The teacher began the lesson, and Goldilocks 

was enthralled! This lesson wasn’t too hard! It 

wasn’t too easy! It was just right! 



Learning Targets

1. investigate subconscious structures regarding my own 
teaching beliefs

2. give examples from my own classroom of how students 
bring significant diversity to the learning community

3. explain how certain motivation states interfere with a 
child’s learning. 

4. describe how differentiation is needed to create a culture 
to support diverse learners

5. state a definition for differentiation 
6. list variety of differentiation strategies for mathematics

I can:



“Summer’s over kids!  

Now, all you round pegs get back into 

your square holes!”



Our challenge as educators is to 
see that every child has a 
chance: to have an equal 
opportunity, NOT to become 
equal, but to become 
DIFFERENT, to realize whatever 
unique potential of body, mind, 
and spirit he or she possesses.

-- Carol Tomlinson

Diversity



Educate a child according to… 
HIS ways
Psalm 22:6



“Currently, students are required to adapt . 
. . to existing teaching practices, 
instructional materials and assessment 
instruments.  Those who can’t adapt are 
viewed as being deficient in their ability to 
learn.”

Marie Carbo, Educating Everybody’s Children



Empowering Students



Only one of its kind
Exceptional

Rare
Distinctive

Irreplaceable
Special

Precious
No two the same

Unique



“The biggest mistake of 
the past centuries in 
teaching has been to 
treat all children as if 
they were the same 
individual and thus to 
feel justified in teaching 
them all in the same 
way.”

- Howard Gardner



“Anxiety occurs primarily when teachers expect 

too much from students. Boredom occurs when 

teachers expect too little.”

Howard Gardner

TOO LITTLE TOO MUCH



“I’m Not Finished” Freddie

It takes him an hour-and-a-half 

to watch 60 Minutes



Rapid Robin

The “dreaded early 

finisher”



Ya’ got somethin’ 

simpler?



From Multiple Intelligences In The Classroom  p. 137  Armstrong, ASCD, 1994 



Do not worry about your 

difficulties in math.  I 

can assure you that 

mine are greater



Think and Share

Think of a time….

in your own life (or the life of your child, 
sibling, spouse…) when a learning situation 
was really uncomfortable because the work 
was either too easy or too hard.  What were 
the short and long-term consequences of the 
misfit?



What Does it Feel Like When You Feel Lost in Class (answers 
by elementary students)

1. I fel scard. Sumtimes I try to lisin hrdr, but mos ov the tim it 

duznt work.

2. I get mad.

3. I want to go home and watch TV.

4. After a wil I giv up.

5. I wish the teacher wood no how I feel and help me.

6. My head herts.

7. I feel dum.

8. I don’t like the subjk very much.

9. I daydrem.

10. Somtim I git in trubl

11. I play with my hair. My mom doesn’t like it when I do that.

12. I wish I wuz mor smartr.
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ZONE OF PROXIMAL DEVELOPMENT

TASK COMPLEXITY CONTINUUM  

Independent
Task complexity prevents 

successSuccess with support

ZONE OF 

PROXIMAL 

DEVELOPMENT

LEARNING OCCURS

Students should be here 

80% of the time.

What is known

Too EASY

No Growth

What is not known

Too HARD

Frustration



" Teaching isn't just telling or 

presenting. Accomplished teachers 

present in such a manner that 

students find the information and 

skills meaningful and reach

understanding.”

-Mark Twain

DI is not...
"I Taught It. 

It's Up to Students to Learn It." 



Differentiation is…

.



Definition?
“A flexible approach to teaching in which the teacher 

plans and carries out varied approaches to content, 
process, and product in anticipation of and in response 
to student differences in readiness, interests, and 
learning needs”

Carol Ann Tomlinson







Super Sleuth  

Directions:  Walk around the room and find 

someone to respond to the questions on your 

Super Sleuth paper.  After a verbal answer the 

person will initial the square.

Rules:  

- A person can only answer and initial one square. 

- The goals are to activate prior knowledge and to 

meet new people with new ideas.



Super Sleuth  

What is your definition of 

differentiated instruction?
Give an example of when you have 

used DI?
What is something you would like 

to learn about DI?

When do you use small group 
instruction?

Differentiation means as many 
lesson plans as you have students.  

Agree?

How do you discover how your 
students learn?

What is one way you form groups 
in your classroom?

What are some quick on-going 
assessments
in your class?

Are DI and assessment related?



Traditional vs. Differentiated Classrooms

Traditional Classroom
Differentiated 

Classroom

1. Assessment at the end of a 

unit of study

1. Assessment is ongoing, 

diagnostics and influences 

instruction

2. Dominance of whole class 

instruction

2. Variety of instructional 

strategies used within a 

classroom

3. Textbooks are the main 

instructional resource

3. Multiple types of materials 

are utilized as resources

4. The teacher is the main 

problem solver

4. Students are actually 

engaged in solving problems

5. Quantitative focus to 

assignments

5. Qualitative focus to 

assignments (Based on C Tomlinson, 2000)



When reteaching a difficult concept, some 

teachers simply restate their original 

explanation LOUDER and more s-l-o-w-l-y, 

perhaps believing that increased volume and a 

slower pace are what some students need.



Product

Through a variety of instructional strategies

Differentiation

Is a teacher's response to learner’s needs

Respectful tasks Continual assessmentFlexible grouping

Teachers can differentiate through

Content Process

According to students’

Readiness Interests Learning Profile

Environment



Differentiation is responsive teaching 
rather than...

a one-size-fits-all 
teaching model, which is NOT a good 
fit for a classroom of diverse learners



Differentiation

Is a teacher's response to learner’s need

Respectful tasks Continual assessmentFlexible grouping

 Interesting

 Engaging

 Challenging

 In the ZONE
Ability/

Apptitude

Preassessment

Summative Assessment

Formative

Cooperative Learning 

Groups 

Readiness

Interests

Learning 

Styles



RESPECTFUL TASKS



“A hallmark of an effective differentiated 
classroom….is the use of flexible grouping, which 
accommodates students who are strong in some 
areas and weaker in others.
~Carol Tomlinson

Three Types of Groups:
1.  Grouping by readiness, learning style, interests…

2.  Ability/Aptitude

3.  Cooperative Learning Groups

39

FLEXIBLE GROUPING



CONTINUAL ASSESSSMENT

When do most teachers 

Assess their students?

When assessment and instruction are 

interwoven, both the students and the 

teacher benefit.  



CONTINUAL ASSESSSMENTCONTINUAL ASSESSSMENT



PRE ASSESSMENT

TEACHERS CAN DIFFERENTIATE ACCORDING TO STUDENTS’

#1 #2                                 #3
Readiness                            Interest               Learning Profile/

Intelligence



3 Types of Assessment

1. Pre-Assessment (Finding out)
Pre-test, Inventory, KWL, Checklist, Observation, Self-
evaluation

2. Formative Assessment (Keeping track and checking up)
Small group check-ins, Exit cards, Quiz, Journal Entry, Self-
evaluation

3. Summative Assessment (Making sure)
Assessment at the conclusion of a unit:  
Unit test, Product/Exhibit, Demonstration, Report, etc...



Differentiation

Respectful tasks Flexible grouping Continual assessment

Teachers can differentiate through

Content Process Product Environment



4 Keys to Differentiation

• CONTENT

▫ What we teach students?

▫ What materials & methods we use?

• PROCESS

▫ How we teach students?

▫ How we help students make sense of the content?

• PRODUCT

▫ What is the evidence of students learning the targets?

• LEARNING ENVIRONMENT

▫ What is the climate and structure of the classroom?



• It’s essential to be clear about what a 

curriculum is

— and isn’t.

• A curriculum includes, but should not be 

limited to a set of standards/goals. In 

other words, a curriculum

should not be seen as a “fixed” entity.

# 1



• This is NOT a meal…

• It’s ingredients for a meal! You would not take 

people you care about into the kitchen, point to 

the ingredients on the counter, and say, “Here’s 

dinner.  Eat it.”



• To make dinner, you mix the ingredients in an 

appetizing and healthful way…

• …ensuring the right balance of ingredients



• In fact - with the same ingredients, you can 

make a base

• that you can then use to make many different 

dishes….depending on the needs & tastes of 

your diners.



In other words…

• You may have standards/goals/aims that are 

mandated ingredients…

• Important…But not a meal.

• Planning, preparing and serving the meal 

requires thoughtfulness and creativity.

• Curriculum based on standards/aims/goals 

also makes room for the students who must 

learn it!



When Differentiating Instruction, The Three Most 

Important Questions to Continually Ask Yourself...

What do I want 
my students to 
know, understand, 
and be able to do?

What will I do 
instructionally to 
get my students 
to learn this?

How will my 
students show 
what they know?



Process Options
How the student learns what is being taught

The activities through which students make
sense of key ideas using essential skills.
• Offering choices
• DVD’s or computer programs
• Tiered activities
• Expert Groups/Jigsaws
• Mini-workshops
• Flexible use of time
• Debriefing & facilitating discussion
• Interest or learning centers
• Simulation/Role Plays

#2



Process: Good Strategies for K-12

Use elementary strategies with older kids

▫ Because they may still need them!!!!

▫ Because they love active engagement



 Images go directly to long-term memory in brain

Humans process visuals 60,000 times faster than text

Words processed sequentially

▫ Keyboard  

 Images processed simultaneously

▫ Camera     

Process: Don’t Forget Visuals!



Process: Use Novelty

Grades 2-7 (or higher if needed)

A trick for lining up numbers when working with 

multi-digit numbers in columns

▫ TURN THE PAPER SIDEWAYS & use the 

lines as column guides

▫ Raised-line paper gives kinesthetic feedback

▫ Also provides novelty (brain trigger)

▫ Graph paper



Process: Metacognitive Instruction

• Thinking about one’s own thinking

• Provide students with tools to improve organizational 

skills

▫ Planning steps necessary to complete task

▫ Ordering steps into correct sequence

▫ Monitoring progress on those steps

• “Self Talk”



Example of “Self- Talk”

1. Teacher completes problem, 
reciting steps (modeling)

2. Teacher & student complete next 
problem, with student reciting steps

3. Student completes another 
problem, while reciting steps

4. Student completes next problem 
while whispering steps

5. Student completes next problem 
using silent language to provide 
self-instructions

3 5

+ 2 7



Process
Color Increases Understanding

Using color for key 

concepts can increase 

memory retention up to 

25%



Example: Correct “With Sunshine”

• Use yellow highlighter to                  

identify incorrect answers

• Give student option to correct and 

receive partial (or whole) credit

▫ Option – require students to explain in writing 

what they did wrong and how they corrected the 

problem



Product Modifications
(Assessment:  How the student shows what he 

learned...the end result…)

How students demonstrate and extend 
what they understand and can do as a 
result of learning.

• Choice on tests
• Homework options
• Tiered products with personal goals
• Assignment options
• Culture/gender based options
• Summative assessment alternatives

#3



Classroom conditions that set the tone 
and expectations of learning.

Displays of student work
Student Centered
Open and flexible
Multisensory
Sound, lighting, heat
Highly mobile
Group work areas
Seating options

Learning Environment

#4



Environment:  Tactile Fidgets

• Paper clip, velcro under the desk

• Cellophane tape rolled backwards around a finger

• Pipe cleaners

• Assortment of stress balls

• Carpet square under desk

• Variety of fidgets

▫ Swimming “noodles”, textured cloth, pencil fidgets, 
acupressure rings, fidget cubes, magnetic balls…



Nomadic Learners

“If we build in enough movement during the class period, 
students will be less likely to move on their own.”

MOTION RESOURCES

Minds in Motion:  http://mimlearning.com/

Learning on Their Feet: : https://www.amazon.com/Learning-
Your-Feet-Incorporating-Classroom/dp/1138956783

Brain Gym: http://braingym.org/

Crystal Springs Books:  :  
https://www.amazon.com/stores/Crystal-Springs-
Books/node/7585178011

http://mimlearning.com/
https://www.amazon.com/Learning-Your-Feet-Incorporating-Classroom/dp/1138956783
http://braingym.org/
https://www.amazon.com/stores/Crystal-Springs-Books/node/7585178011


Product

Through a variety of instructional strategies

Differentiation

Is a teacher's response to learner’s needs

Respectful tasks Continual assessmentFlexible grouping

Teachers can differentiate through

Content Process

According to students’

Readiness Interests Learning Profile

Environment



Knowing Our Students
A Three Step Process

SEE THINK DO





3 Types of Assessment

1. Pre-Assessment (Finding out)
Pre-test, Inventory, KWL, Checklist, Observation, Self-
evaluation

2. Formative Assessment (Keeping track and checking up)
Small group check-ins, Exit cards, Quiz, Journal Entry, Self-
evaluation, 

3. Summative Assessment (Making sure)
Assessment at the conclusion of a unit:  Mastery 
Unit test, Product/Exhibit, Demonstration, Report, etc...
pass/fail, grade



Assessment has more to do with

helping students grow than with

cataloging their mistakes.
Carol Ann Tomlin

Assessment



Neurodevelopmental Basis of School Success

69

A Brief 

Test



Learning

Forward progress from the

point of entry.

HOW DO WE FIND THE POINT OF ENTRY?!



CHILDREN USUALLY KNOW 

WHEN THEY DON’T KNOW



PRE ASSESSMENT

TEACHERS CAN DIFFERENTIATE ACCORDING TO STUDENTS’

#1 #2                                 #3
Readiness                            Interest               Learning Profile/

Intelligence



Pre Assessment

• Helps us understand what students already know vs. what students 

need to know.

• Tell teachers when to skip over information

• To  make sure that the right students get the right learning tasks at 

the right time. 

Once you have a sense of what each 
student holds as ‘given’ or ‘known’

and what he or she needs in order 
to learn, there is a more obvious 
response

Lorna Earl



Identifying Factors and Prime and Composite Numbers 

 10 points (Mastery level = 8 out of 10)

 For each number, list all the factors. Then indicate 
whether the number is a prime or composite number.

Number              Factors                  Prime or Composite?

3

8

15

23

28

R

E

A

D

I

N

E

S

S

Pre Assessment: Math



Pre Assessment Example:  Math

R

E

A

D

I

N

E

S

S



Interest and Motivation

Research:



Differentiate According to Interests

Child’s affinities, curiosity, or passion for a 
particular topic or skill

Something about which a student is internally 
motivated to learn



Multiple Intelligence Test

Online Student Survey:
Education Planner

http://www.educationplanner.org/students/self-
assessments/learning-styles-quiz.shtml

Learning Styles:  LD Pride.net
www.ldpride.net/learning_style.html

Attuning a Student
http://www.allkindsofminds.org/

Ways to incorporate learning styles in 
your lessons...

http://www.educationplanner.org/students/self-assessments/learning-styles-quiz.shtml
http://www.ldpride.net/learning_style.html


Seven learning style characteristics of low achievers
Dunn 1988, Mohrmann, 1990, Yong and Mc Intyre, 1992

• 1.  Need for frequent movement

• 2.  Need for materials & instruction with heavy emphasis 

on visual, kinesthetic, and tactile input

• 3.  Poor auditory perception and memory

• 4.  Preference for receiving instruction later in the day

• 5.  Preference for variety in seating, grouping and 

environment

• 6.  Need for an informal classroom design

• 7.  Preference in middle school for dim lighting

Think:  Under what conditions does the learner learn best?          



When information is stored in one or 
more of these systems (visual, auditory, 
kinesthetic) memory is improved. Memory 
stored in the kinesthetic system evokes the 
longest memory.





Algebra: Finding the Equation of a Line

Prepare a rap that teaches how to find 
the equation of a line given two points.

Make a flow chart that shows the steps 
involved in finding the equation of a 
line using two points.

L

E

A

R

N

I

N

G 

S

T

Y

L

E



What is a Menu

At the least, it is a list of choices.

At the most, it is a complex system where 

students earn points by making choices 

from different areas of study.

When students have choices in the 

activities they wish to complete, they are 

more focused on the learning that leads to 

their chosen product!



Making Choices

Making choices on a menu, is a skill that 
needs to be taught.

Provide appropriate number of choices for 
the students.

When introducing your choices, be equally 
excited about each choice to avoid 
"pleasing the teacher".



Using Anchor Activities

Teach the whole class to work independently      

and quietly on the anchor activity

Half the class works

on anchor activity

Other half works on

different activity.

FLIP FLOP

1/3 works with 

teacher…

direct 

instruction

1/3 works on 

anchor activity

1/3 works on 

different 

activity

1

3

2



Learning Contracts 

• Allow student choice with a range of specified 

activities. 

• “Pact” between teacher and learner to complete 

a series of tasks that are designed to achieve 

specific learning goals

• Encourage responsibility and time management 

Turville, J. (2007) Differentiating by Student Interest





Choice Menues

Activities that offer students choices

•Dinner Menu  

• Tic Tac Toe Board

• Cubing 

INTERESTS

READINESS

PRODUCT



Menu Planner

Menu for:____________________       Due: _______

Main Dish (complete all)

1.

2.

3.

4.

Appetizer or Side Dishes—Select _______

1,

2.

3.

4.

All items in the main dish and the specified number or side dishes or 

appetizers must be completed by the due dates.  You may select among the 

side dishes and you may decide to do some of the desert items, as well 

Desserts Opetional

1. 

2. 



Similar Figures Menu

Negotiables (Choose 1) (Appetizer or Side Dish)

1. Create a book of similar figure applications and problems.  
This must include at least 10 problems.  They can be 
problems you have made up or found in books, but at least 
3 must be application problems.  Solver each of the 
problems and include an explanation as to why your 
solution is correct.

1. Show at least 5 different application of similar figures in the 
real world, and make them into math problems.  Solve each 
of the problems and explain the role of similarity.  Justify 
why the solutions are correct.



Similar Figures Menu

Imperatives (Do all 3) (Main Dish)

1. Write a mathematical definition of “Similar Figures.”  It 
must include all pertinent vocabulary, address all 
concepts and be written so that a fifth grade student 
would be able to understand it.  Diagrams can be used 
to illustrate your definition.

2. Generate a list of applications for similar figures, and 
similarity in general.  Be sure to think beyond “find a 
missing side…”

3. Develop a lesson to teach third grade students who 
are just beginning to think about similarity.



Similar Figures Menu

Deserts--Optional
1. Create an art project based on similarity.  Write a 

cover sheet describing the use of similarity and 
how it affects the quality of the art.

2. Make a photo album showing the use of similar 
figures in the world around us.  Use captions to 
explain the similarity in each picture.

3. Write a story about similar figures in a world without 
similarity.

4. Write a song about the beauty and mathematics of 
similar figures.

5. Create a “how-to” or book about finding and 
creating similar figures.



MATH MENU

Drinks
(Number Sense)

Appetizers
(Operations)

Main Course
(Money/Time)

Desserts
(Weekly Skill)

Solve 2 problems from each column.  Write the answer inside the box.  Put an X through 
the box you do not answer.  Due Friday.

Put these numbers in 
order from least to 
greatest: 240, 214, 204.

_________________

In what place is the 
underlined digit in each 
number?

132 = ____________

304 = ____________

Write this number in word 
form:

48

_________________

_________________ 

Name: ___________________________

Add 61 + 78.

Subtract 59 – 27.

Add 4 + 7 + 3 + 6.

Draw 
the 
time on 
the 
clock.

How much money is:
2 quarters + 3 dimes

If it is 3:20pm, what time 
will it be 1 hour later?

Make a fact family with 2, 
8, and 10.
___ + ____ = ____
___ + ____ = ____
___ - ____ = ____
___ - ____ = ____

Fill in the missing 
numbers:
____ + 6 = 12
7 + ____ = 14
8 + 8 = _____

If Jane has 13 books, and 
Susan has 20 books, how 
many more books does 
Susan have?

http://www.clcnetwork.org/index.htm


Tic-Tac-Toe Menu

• Description: 
▫ 8 Predetermined choices + 1 free choice
▫ All choices at same level of Bloom’s, carry same 

weight for grading, & require similar time/effort
• Benefits: 
▫ Flexibility to either cover 1 topic in depth or 3 

different objectives by completing 1 activity in 
each row or column

▫ Student-friendly & easy to understand
▫ Easy to grade

• Limitations: 
▫ Only covers 1 or 3 topics
▫ Student choice limited to tic-tac-toe pattern

• Time Considerations:
▫ Short time period of 1-3 weeks



Tic-Tac Toe Board for reviewing math unit: 

Write clear directions 

for performing the 

math computational

skills from this unit.

Solve two of the five 

challenge problems

Create a math rap or 

rhyme that will help 

someone remember a 

concept from this 

unit.

Create three word 

problems from the 

information learned in 

this unit.

Student Choice Activity

(with teacher approval)

Define the unit’s 

vocabulary words with 

sketches or drawings

Complete the review 

problems in the text 

book.

Develop a game using 

the skills learned in this 

unit.

Identify four ways the 

concepts in this unit are 

used in the real world.



Tic-Tac Toe Board for Fractions and Decimals 

Define fraction, decimal, 

and percent.  Draw a 

picture to illustrate each 

word.

Complete a chart of 

conversions for fractions, 

decimals and percents

Play the game Request or 

Request Challenge.  (The 

game is like Go Fish, but 

you need to match up 

fractions, decimals, and 

percents.)

Complete lesson using

equivalent fraction, decimal, 

and percent dominoes

ALL

Notetaking Guide

5.7

5.8

8.5

Illustrate ways in which 

fractions, decimals, and 

percents are used in 

everyday life.  You need two 

examples for each.

Color equivalent squares to 

reveal a hidden picture of 

an endangered species!

Play the game Recall or 

Recall Challenge.  (The 

game is like Concentration, 

but you need to match up 

fractions, decimals and 

percents.

Complete the Hidden Name 

Puzzle and then create a 

puzzle of your own 

http://www.perry.kyschools.us/userfiles/-12/My%20Files



Cubing

1. Describe it: Look at the details.

2. Compare it: How is it the same as or different from?

3. Associate it: Connect it with something.

4. Analyze it: Tell how it was made.

5. Apply it: What can you do with it?

6. Argue for it or against it: Use any approach or 

reasoning you want.

CRITICAL THINKING AND REASONING SKILLS REQUIRED

Regular use will improve comprehension and reasoning skills. 

Students learn how to think. You will notice a difference



Define fraction 

using words, 

numbers an 

illustrations

Show three ways 

to represent one 

fourth 

Is ½ always equal 

to ½? Why or why 

not? Justify your 

thinking

You and a friend have 

a fraction of a candy 

bar (different bars of 

the same size) You 

have ¾ and s/he has 

½.  Together do you 

have more or less than 

a whole bar. Prove it. 

In which situation do you 

think understanding of 

fractions is MOST 

important.  Justify!

a. Following a recipe.

b. Measuring

c. Doing an experiment

You are hungry and 

want to eat as much 

of a sub sandwich 

as you can.  Do you 

want to eat 1/3 or ¼ 

of the sub.  Prove it.

High range

2nd Grade Fraction Cubes

Sarah E. Masterss



Define fraction 

using words, 

numbers an 

illustrations

Show two ways to 

represent one 

fourth 

Explain the 

difference between 

a part and a whole 

using words and 

illustrations.

Oh, not! Fractions are 

taking a vacation! How 

could this cause some 

trouble in our world? 

Give at least two 

supports.

Which word does not 

belong?

Whole

Equal

Share

Justify your choice! 

Draw three rectangles of 

the same size. Divide one 

in half, one into thirds, and 

one into fourths.  Which 

rectangle is divided into 

the largest sized shares?

Mid range

2nd Grade Fraction Cubes

Sarah E. Masterss



Pattern for cubing

Define fraction 

using words, 

numbers an 

illustrations

Draw a model 

divided into thirds.  

Shade 3/3.

Describe a real 

world situation 

where 

understanding 

fractions is 

important.

Explain the 

difference 

between a part 

and a whole 

using words and 

illustrations

How  do BOTH of these 

words relate to 

fractions? Explain 

using words and 

illustrations

Share

Equal 

What fraction do 

all of these 

models show?

Low range

2nd Grade Fraction Cubes

Sarah E. Masterss



“I always tell people that from the 

moment a kid gets up in the morning 

until he goes to sleep at night, the 

central mission of the day is to avoid 

humiliation at all costs.”

- Dr. Mel Levine 



Challenges of Today’s Students

“Normal is only a setting on the washing 

machine” 
Schmidt, M (2006). Losing Sight of the Shore: Differentiating Curriculum and Instruction.



If you want to feel safe and secure, continue to 

do what you have always done. If you want to 

grow, go to the cutting edge of our profession. 

Just know that when you do, there will be a 

temporary loss of sanity. So know when you 

don’t quite know what you are doing, 

you are probably growing.

~ Madeline Hunter
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